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 Black history and culture are such a part of the American fabric and the school       

curriculum, that it's difficult to imagine a time when that wasn't so. Established as Negro 

History Week in the 1920s by Carter G. Woodson, February was chosen for the celebration 

because Frederick Douglass and Abraham Lincoln were born in this month. Extended to a 

month-long celebration in 1976, Black History Month is an opportunity to emphasize the   

history and achievements of African Americans.   

 The following links will provide you with access to lesson plans that focus on Black 

History: http://www.educationworld.com/a_special/black_history.shtml  

http://www.teachervision.fen.com/black-history-month/teacher-resources/6602.html  

http://www.teach-nology.com/teachers/lesson_plans/history/us_history/blackhistory/  

http://www.nea.org/tools/lessons/black-history-month.htm  

http://multicultural.mrdonn.org/AfricanAm.html  

 Communication 

 “Its not what you say, but how you say it.” 
 

 Non-verbal messages are an essential component of communication in the teaching 

process. Non-verbal messages can send messages of acceptance or messages of un-acceptance.  

Eye contact, facial expressions, gestures, posture and body orientation, proximity, and humor 

are the major areas of nonverbal behavior.   

 When you make eye contact with your students you are sending a message of interest, 

concern, warmth, and credibility.  A genuine smile can convey the message of happiness, 

friendliness, as well as affiliation.  If you are lively and animated when you teach, you easily 

capture your students attention and the lesson is more interesting.  The way we walk, talk, 

or sit can communicate approachability, receptiveness, and friendliness.  Moving around in 

the classroom helps you to be in close proximity with all your students without invading their 

personal space.  Don’t forget to add a little humor in your lesson delivery.                    

Laughter helps release stress for both the teacher and the student.   

 Pay close attention to what non-verbal messages you are sending out.   

Those unspoken words can result in building your students up or tearing your               

students down.   
 

Dr. LaToy Kennedy 

Chief Curriculum and Instructional Officer 
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Classroom Management & PBIS 
Submitted by Michelle Coconate & Kristen McElligatt 

Adapted from:  Classroom Management Self-Assessment, Sugai, Colvin, Horner & Lewis-Palmer  

and Classroom Management: Self-Assessment Revised, Simonsen, Fairbanks, Briesch, & Sugai. 
 

This is the second of a series of articles about classroom management. Last month’s article gave a broad 

overview of the critical features of effective classroom management. This article zeroes in on the first feature:  

Maximize Structure in Your Classroom. 

 

Take a few minutes to reflect upon your classroom and each of the practices below.                                 

 

 

 

 

 

                          

         

     

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Note what is  already “in place” and what is still needed to be put in place. Identify one action step that will         

maximize structure in your classroom. Select one that is relatively easy to put into place yet will reap        

substantial results! 
 

Developing predictable routines maximizes structure in the classroom.  

Teacher Routines 

Student Routines 

Designing the environment to elicit appropriate behavior and minimize crowding and distraction 

Arrange furniture to allow easy traffic flow. 

Ensure adequate supervision of ALL areas. 

Designate staff and student areas. 

Document seating arrangements (group, carpet, etc.) 
 

Maximizing the structure within the classroom is a proactive approach to preventing misbehaviors from 

occurring. Teach students the routines and procedures connected to each practice. For example, teach 

students about the areas within the classroom that are designated student areas and which areas are 

“teacher only” areas. By putting effective classroom management practices solidly in place, you can expect to 

spend more time teaching and your students will spend more time engaged in learning activities. 

Critical Features of Effective Classroom Management 

Maximize 

Structure in 
Your          

Classroom 

Post, teach,      

review, monitor, 

and reinforce a 

small number of 

positively stated 

expectations 

Actively engage 

students in    

observable ways 

Establish a       

continuum of 

strategies to     

acknowledge     

appropriate      

behavior 

Establish a           

continuum of    

strategies to respond 

to inappropriate 

behavior 

Evidence-Based Practices 

High classroom 

structure 

Post, teach, review, 

and provide feedback 

on expectations 

Rate of opportuni-

ties to respond 

(OTRs) 

Specific and/or con-

tingent praise 
Error correction 

Direct Instruction 
Class-wide group 

contingencies 
Performance feedback 

Physical        

arrangement that 

minimizes     

distraction 

  
  

Active supervision 
  
  

Computer assisted 

instruction 
Behavioral           

contracting 

Differential reinforce-

ment 

Class-wide peer 

tutoring 
Planned ignoring 

Guided notes Token economies 

Response cost 

Time out from       

reinforcement 

Don’t forget to check the on-line  Professional Development Calendar for 

upcoming workshops and Teacher Academy classes. 



Tiered Differentiation 
Submitted and adapted by Peggy Peryam 

 

 The enrichment teachers have been writing monthly about involving students in various types of 

differentiation in the classroom.  This month’s topic is tiered assignments, which use varied levels of task 

difficulty to ensure that students explore ideas and use skills at varied levels.  These tasks build on what 

they already know and encourage growth.  While students work at varied degrees of difficulty on their tasks, 

they all explore the same essential ideas and work at different levels of thought. Groups can eventually come 

together to share and learn from each other.   
 

Tiered assignments should be:   

Different work, not simply more or less work;  

Equally active;  

Equally interesting and engaging;  

Fair in terms of work expectations and time needed;  

Requiring the use of key concepts, skills, or ideas. 
 

 When tiered assignments are used, the teacher can  teach according to student readiness levels, and 

can assign levels of tasks – each student has to do a task from tier 1, and then an assignment from tiers 2, 3, 

and/or 4 with varying degrees of difficulty.  These tasks allow students to decide their methods of learning – 

kinesthetic, auditory, visual, and others.  The tasks also utilize a variety of products – essays, poetry, 

experiments, analysis, evaluation, and synthesis of information.  The complexity of assistance, background 

knowledge, resources, process, and product are all factors influencing the assignments.  The final product can 

then be the assessment for the unit.   

 For more information: Bertie Kingore’s Differentiation: Simplified, Realistic, and Effective 

(bertiekingore.com) Carolyn Coil’s Differentiated Activities & Assessments Using the Common Core 

Standards (carolyncoil.com) 

Guidelines for Student/Teacher Interactions 
Teaching with Love and Logic, Jim Fay and David Funk 

 

1. Give messages of unconditional respect by interacting with kids as we would with well       

respected adults.  Kids should be afforded dignity, even in situations of misbehavior. 

2. Be mindful of the role of nonverbal language. Nonverbal aspects of language carry the most     

meaning.  An impatient facial expression is often remembered for a lifetime. 

3. Model self-acceptance.  Teachers need to recognize the strengths in their students. 

4. Concentrate on the development of trust; Components of trust when dealing with kids include    

having no ulterior motives, being consistent, and acknowledging mutual experiences. 

5. Place emphasis on individual uniqueness rather than on some hierarchy within the class.  

Most people respond positively to those who treat them as respected individuals. 

6. Give credibility to kids’ feelings. Don’t discount their emotions by such phrases as “You don’t really 

feel that way, do you?”  Of course they do.  This is not to say that we must condone all feelings, but to 

discount them as invalid is to attack the kid’s very inner being. 

7. Keep in mind that our self worth is wrapped in our field of awareness. Teachers with the most 

“power” can change kids' fields of awareness and still allow the kids’ perceptions to change on a volitional 

basis.  

8. Remember that almost all misbehavior has a positive purpose.  Most kids misbehave to hurt back 

or hide weakness. If we can address these issues rather than only the overt behavior, we are further 

ahead in the long run.   

9. Attempt to understand a student’s mind-set and world view. Be cautious about seeing a kid’s   

behavior through only your own colored glasses. The key to relationship building is to understand       

another’s point of view.   

10. Make kids' learning tasks manageable and put components of success within their grasp. This may 

be because of the student’s ability or effort, but, nevertheless, make success available to them, regardless 

of the abilities or efforts of others in the class room.  



 iste.nets.t  For Teachers - Advancing Digital Age Teaching 
Submitted by Lisa Kokos 

 

 The National Educational Technology Standards (NETS) are the standards for 

learning, teaching, and leading in the digital age and are widely recognized and adopted 

worldwide.   

 There are five standards that effective teachers should model and apply the 

NETS·S as they design, implement, and assess learning experiences to engage students and improve 

learning; enrich professional practice; and provide positive models for students, colleagues, and the 

community. This month we will discuss the third one.  
 

3. Model Digital Age Work and Learning -Teachers exhibit knowledge, skills, and work processes 

representative of an innovative professional in a global and digital society. 
 

a. Demonstrate fluency in technology systems and the transfer of current knowledge to new technologies and 

situations 

b. Collaborate with students, peers, parents, and community members using digital tools and resources to 

support student success and innovation 

c. Communicate relevant information and ideas effectively to students, parents, and peers using a variety of 

digital age media and formats  

d. Model and facilitate effective use of current and emerging digital tools to locate, analyze, evaluate, and use 

information resources to support research and learning 
 

What does this look like in your classroom?   
Utilizing your teacher webpage with current information and resources for students and parents.   

Creating engaging lessons with your SMARTBoard that are interactive and engaging for students.   

If you have access to an iPad or iPads, learning how to navigate it and using it as an effective learning 

tool for your students.   

Integrating websites that correlate with and extend units of study. 

 
 

Just the Basics – ELLs in District 150 
Submitted by Rebecca Lindholm Director of Title I and ELL Programs 

 

  As the ELL (English Language Learner) population increases, chances are that you 

have had students in your classroom whose first language is not English. The ELL programs in 

our schools are comprised of two program models: Bilingual Instruction which uses native lan-

guage as a means of instruction and ESL (English as a Second Language) which uses English as a means of             

instruction. ELL programs are mandated by the Illinois School Code. Article 14C. The programs are       

referred to as TBE –Transitional Bilingual Education and TPI – Transitional Program of Instruction. 

How is it determined if a student is limited English proficient? ELL students are identified by a process 

that begins at registration. Every parent who is new to District 150 must complete a Home Language    

Survey. If a second language is indicated, the student must be screened by a certified screener within 30 

days. Students are designated by Tier level. Tier A is a non-English speaker, Tier B has some English   

ability, and Tier C means a student is almost English proficient. Placement in a program is made on an 

individual basis. The parents have the right to refuse ELL services. They must sign a waiver letter each 

year. 

 What does Bilingual Education look like in District 150? The Bilingual Program has self contained 

classrooms for Spanish speaking students at Valeska-Hinton Pre-K, Harrison K-4, Lincoln K-3, Glen Oak  

K-1 and Von Steuben 5-8. There are pull out Bilingual programs at Franklin and Hines for Spanish   

speaking students and Northmoor for Arabic speaking students. Other grades in these buildings offer pull 

out Bilingual and ESL. At the high school level, Bilingual teachers co-teach with regular division teachers 

at Peoria High and Manual Academy. 

 What does ESL look like? There are ESL programs housed at Charter Oak, Kellar, Thomas Jeffer-

son, Lindbergh Middle School, and Richwoods High School. These are programs that have the ESL teacher 

pull out or push into a classroom to work with ELLs. Typically, the ESL teacher does not speak another 

language and uses Sheltered English strategies in class. Students spend 90% of their day in a regular    

division classroom and only see their ESL teacher one period a day. 



What's the Big Idea? 
Submitted by Dr. Trish Guinee 

 

 In math, it's easy to get caught up in doing steps in procedures and think that we 

are teaching/learning math. When this happens, stop, step back and consider, "What's the 

BIG idea?" The big ideas make mathematics a coherent subject of connected topics.  

Without them, mathematics becomes a set of disconnected concepts, skills, and facts. 

 When our planning focuses on teaching the big idea we shift from teaching answer-getting techniques 

to teaching the underlying mathematics.  Some examples are: 

Solving equations - instead of teaching steps to get an answer, focus on equality. 

Multiplying binomials - instead of teaching the FOIL method, focus on the distributive property. 

Basic facts - instead of memorizing number facts, focus on quantity and decomposing number. 

Congruence - instead of teaching "Corresponding Parts of Congruent Triangles are Congruent," focus on 

geometric transformations. 
 

 When we lose sight of the big ideas, we regress to teaching students how to get answers to problems.  

When our teaching revolves around the big ideas we begin to use problems to teach the mathematics. 

 To learn more about the big ideas in mathematics, read Randy Charles’ article, Big Ideas and 

Understandings as the Foundation for Elementary and Middle School Mathematics (NCSM Journal, Spring-

Summer 2005). 

gains-coaches.wikispaces.com/file/view/Charles--Big+Ideas.pdf    

Message From Dr. Grenita Lathan, Superintendent 

           The Illinois State Board of Education (ISBE) recently decided to increase the grading scale for the Illinois 

Standards Achievement Test (ISAT). The end result is that the percentage of elementary and middle school stu-

dents “meeting” or “exceeding” standards is expected to drop substantially when the scores of this year’s test are 

reported next fall – even though their actual scores may increase.  

                        A good analogy is a pole vaulter who clears the bar at 12 feet, improves his vault to 13 feet, but cannot 

clear the bar because it has been raised to 15 feet. His performance improved, but the bar was raised 

even higher. 

                    What impact will the new grading scale have? By aligning the 2012 test scores to the new scale, the 

percentage of students statewide who met the standard would have dropped from 86 percent in math 

and 79 percent in reading to 60 percent in both subjects. Again, that does not reflect any drop in scores, just a 

raising of the bar. 

                   ISBE’s reasoning for raising the scores needed to “meet” or “exceed” the ISAT standards is to better 

align the ISAT standards with those of the Prairie State Achievement Exam (PSAE) administered to 11th grade 

students in Illinois, as well as to align it with the new federal Common Core standards designed to indicate col-

lege and career readiness. 

                  The ISAT or any standardized test is a snapshot in time of a student’s performance. Data can be 

interpreted or compared in a number of ways. For example, Illinois ranks first in the nation in the 

percentage of students who meet all four of the American College Testing (ACT) benchmarks for college readi-

ness among the nine states that give the ACT test to all graduating students.  

                While any standardized test score is just a single indicator of student performance and just one piece of the 

educational picture in a school district, we will continue to study those results and use them to help inform us 

about aligning our curriculum with the new federal and state standards in ways that are 

beneficial for our students. What we won’t do is change our instructional methods just to teach to a test 

or in ways we do not think are beneficial for our students.  

               The bottom line is that we will continue to strive to provide the best possible educational opportunities 

for the students in our school district.  

Pretend that every single person you meet has a sign around 

his or her neck that says, “Make me feel important.” 
Mary Kay Ash 

file:///C:/Documents%20and%20Settings/KENNEDY7819/Local%20Settings/Temporary%20Internet%20Files/Content.Outlook/15N12Y8P/gains-coaches.wikispaces.com/file/view/Charles--Big+Ideas.pdf


Getting Prepared for the Illinois Standard Achievement Test in Reading  
Submitted by: Shameika Sykes-Patterson, Literacy/Social Studies Coordinator  

 

English Language Arts teachers, you have spent countless hours since 

August lesson-planning, assessing, providing interventions and enrichment 

activities. Your students have created projects, delivered reports and been 

engaged in hands-on learning experiences all year; now it’s time for the 

Illinois Standard Achievement Test (ISAT) in Reading. Students must realize 

that successful test-takers usually have specific strategies that they use when 

being tested. Test-taking skills must be learned, just as the subject matter 

must be mastered. So, now, it’s time to review and reinforce with your students the strategies and tips that 

they need to help them to give their best performance on the test.  

There is an enormous difference between teaching test-taking strategies and “teaching to the test.” The 

latter involves teaching specific items that will appear on the test. Teaching test-taking strategies helps 

students understand the format and conventions of a specific type of test and makes them feel comfortable in a 

testing environment. Learning test-taking strategies actually improves the validity of a test by making scores 

reflect more accurately what students know (Scruggs & Mastropieri, 1992). A test-wise student will answer a 

question incorrectly only if he or she does not know the content, not because the test format is confusing or 

intimidating. 

The best test preparation involves a rich, engaging curriculum coupled with ongoing assessment that is 

integrated into instruction. Students should have experience with a variety of text types of varying lengths, 

including longer texts. Students should be familiar with the kinds of items they will see on the test and with 

general test-taking strategies, but this should not be a major focus of instruction.  

The goal of test-preparation is to align test scores with abilities. It is not a replacement for teaching the 

skills and content assessed on a test. By incorporating test preparation with skill lessons, teachers can feel 

confident that students will be able to perform to the best of their abilities. Be open and positive as you 

encourage students to take tests seriously. By discussing tests and teaching skills, you'll instill confidence in 

your students. 

Pinpoint Update 
Submitted by Vanetta Phifer 

 

 Since the beginning of the Pinpoint implementation, Master Trainers,             

Test Coordinators, HMH Representatives, District Administrators, and Staff have been 

working to maximize the full use of the Pinpoint system. Not only have the teachers in the pilot subjects and 

pilot grades used the Instruction Module to access district lesson plans, Q2 Common Assessments answers     

documents were built in the Pinpoint Instruction Module.  Approximately 13,157 common assessments answer 

documents from 3rd -10th  graders were scored in the system.  The system will be ready to process Q3 Common 

Assessments next month.    

 This month the pilot teachers will be asked to provide feedback regarding the use of the Pinpoint     

system in the form of a survey.  The data from the survey will help us we move forward with training and    

accessibility.      

 Kindergarten through eighth grade teachers will  be able to access the Science Fusion content this this 

month. The following content is in the process of being uploaded in the Pinpoint Instruction Module: HS Social 

Studies, World Languages, and High School Science courses. We will keep you posted once the process is      

finished and when you can access the content.  

 The finalization of the Analytics Module will take place during the month of March and training will be 

forth coming.  Administrators will be viewing the Pinpoint Professional Development Module and we are 

in the process of developing the Gradebook and Teacher Effectiveness Modules. If you have not signed on 

the Pinpoint, please contact your building level Master Trainer or myself.   

“Only as high as I reach can I grow, only as far as I seek can I go, only as deep as I 

look can I see, only as much as I dream can I be.”   Karen Ravn 


